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. instructors of instructional design and development.

-

-

' ]
Preparingglndividualiaed Learning Units: A Course Guide -

o
- INTRODUCTION

\ .
This guide for a course to teach community college

faculty how to prepare individualized learning units (ILUKs)

is directed particularly to current and potential .

College faculty who have developed ILU's may find it
helpful as a resouroe guide, and administrators ‘inte ested ,
in having such a course taught at their institution may
find it helpful for its suggestions on course objectives,
‘: learning resources, design, and format. The sections - °
\ covering the overall course guidelines and the study guide
should be especially “helpful to prospective course par--
ticipants in deciding whether or not such a course would
meet their needs and in determining what.would be expected

of thenm,

- n
f

E

‘This course guide represents a synthesis of the
_methods and techniques for developing ILU's that has \
been reported in the literature and the preferenoes and ™
opinions of practitioners towards the proposed course. - e ' ; \_
A random sample (200) of the combined memberships of : I
appropriate divisions of the-American Educational Research

‘Association and the Association for Educational Communications

. . !
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and’ Technology were surveyed for their opinions on the

- proposed. course. " The original sample of 200 was reduced to

- 172 because 26 of the mailed questionnaires were returned

"non-forwardable" and because two memhers-of the sample were

on "1eave-of-absence." Completed questionnaires were
J

. received from 130 educators, representing a return rate of

75.6 percent (130/172); however, 53 survey participants
‘were excluded from the study because they had indicated ~
having had 1ittle or no experience in individualized instruc-
tion. The'preferences=and opinions -of the ‘77 survey par- -
ticipants who had indicated having had experience in
individualized instruction were used, .

This course'guide waSIrevisedﬁon the basis of ‘suggestions.

offered by a panel of eight experts in individualized instruc-

' tion, including two who had been nominated by the subjects
' (Dr. Leslie J. Briggs of Florida State University and

Dr. Rober* M. Diamond of Syracuse UniverSityw ) and six who |
were included in a random sample (10) of the 37 subdects who
had indicated an interest in reviewing the guide- (Dr. Donald

' E. Brown of Alwin Community College, Dr. Thom L. Cooper of

the Center for Educational Innovation, Dr. Ruth 'E, Frank of .

~ Bucks County Community College, Dr. Robert E. Holloway of

Syracuse University, Dr. Robert F. Sepe of the' University of

'Alabama, and Dr. Joan E. Thiele of Lamar University)

. It was the. consensus of the members of this panel that

\the*guide was appropriate and would be useful, for teaching




community college facultiy how t; prepare individualized - L

learning units. - T | ‘ - A I
This guide should not be viewed as ‘the only way ;

such guides or courses should be designed. The-methods

and, techniques offered in this guide are supgestfene

© for the prOposed course and may be modified to suit-the

requirements of the faculty and administrators who ‘may

use it !

Reviewers are encouraged to wrxte their opinions

of this course guide to:

+

Errol M. Magidson EAEEN
-2951 S. King Dr,., Apt. 1718
Chicago, Illinois 60616 -

, . ;
I . ) “




instructional development.‘ The focus of this course is ' L
- - T Ay, -

post-assessment,,and learning activities. A draft'of h

"~ also covers a discussion of various concepts and opera- T

”4. Instructor: preferably an educator with an eafped .'\\Q —
" doctorate in instructional design or related field who
" has hgd experience in developing ILU's and! if possible, . | - -

.and evaluation of seif-instructional.matérials. It

“introduction/rationale, learning objectives, pre- and

" experience in teaching instructional design. .

v ’ v . « ? .
. .
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" | OVERALL COURSE GUIDELINES e
o A. Description )

S - ~
2
-

1, Title: Preparing Individualized Learning Units

-

2. Description: 'This coufse teaches the design, prepenafion -

emphasizes mastery learning and a systems approach to . i .

the developmeng;of an individualized learning_phit (ILU) K
by each'participant. This ILU usuﬁﬁli.fholudeé an

the ILU will be revi§ed by the participant on the basis .

of simdiéied and actual student f}yout."This course . .

L]

tional models of individualized instruction used at the N ¢ -

°

college level, 2 L \ —

3. Target Audience:‘primarily community college faculty

!

\
5. Place: preferably at the institution where the

~

participants teach if this is an in-service‘course.'

6. Dates & Time: ppeierably vhen it least conflicts'ﬁith




b ) n"

L
. ’the schedules of, the potential partic ants. 30 class

' hours,.15 class sessions, preferably on a weekly basis.

"~

7. COnference Hours: The instructor should be available ft‘or

y ’ consultatign on request during -the dur.‘ation of ‘the course

|

- %

and outs;de of the scﬂéduied class sessions.
. . -

8. Credit: If credit can be ofrared, probably 2 or 3
graduate semester credit ‘thours or the equivalent would
‘be best. This ‘course should count towards merit advancement

for the participants. - “If this course ‘is o.f.f.ered by a

community college, perhaps arrangements could be made with.
a graduate-degree granting‘ university to ofi‘er credit.

I

. 9. JTuition: Perhaps the community college sponsoring the
— T course’"wourd“pay“any*tuitiont* \ ’ -

/."

- 10. Class size: The optimai class size for one instructor
is about 23. A class of less than 15 participants might _

sui‘i‘er because there would be too_fewﬁparticipants to R
nhare experiences and offer suggestions for ILU topics,
.improvements, evaluation, etc. A class with more than |
30 participants would not permit the instructor to work -

— ’ effectively with each participant.

i




* "% B. Rationale

There are at least two assumptions which support the

I

development of individualized learning units and their

)

use with our students.:

1. Individuals differ in terms of their needs, .

interests, backgrounds, and leaming styles. ‘As educators,

we should make attempts to meet these differences.
P 2. Learning takes place more readily and to a

greater ‘extent: when the leamer is actively \involved

i

in the learning process. As\educators, we should rind | _:

additional ways to help. the. traditionally passive 1earner

take an active role in the leaming’ process.

s Many of. the characteristics of ILU'sS contribute to Q"K_

successful learning experiences by our students\ The
instructional approaéh and sequence can be tailored to
the ueeds and interests of the students who. use them°

) . . , .\ , .
s testing and revision of the units are easily managed

‘to.improve student achievement, ‘a wide variety of media

can be used; students can work at their own pace, in

9

their own’ style; and the learning activities can
actively involve the students and provide for student

interaction.
Your use of the IV you develop with your students

’ - 4

¥

should help improve their'achievement on and attitude

towards the tasks they &re to perform.

L4

.
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_ Practice in develcping an ILUV will‘ help you apply
. ) . \ i
mastery learning ‘strategikes. \and a -sys‘tnematio approach to

'.teaching and learning. ' — ) . s,

o T . Tt C. Objectives S '

\ L

By the conclusion of this course, you should be able to: “ '

1\\Des¢ribe coneepts associated with individualized

instruction, sueh as mastery learning, pre-instruotional

difrerer’xce » guided selt-relianee. and accotmtability. »/{f

S 20 lIes : ibe ‘at least three ‘models of individualized .
instruetion ed at ‘.;he college level.' .

- . 3. Prepare a scenario of your propcsed individualizedj

, leaming- unit (ILl{) in your“tea‘chgzg area, ST ’

‘T &, Select : : - ‘

o s b. Desoribe our target audienee P oL

‘ . . ¢.”Prepare an' introduotion/rationale v . "

. T d. Prescribe 1 rming cbaeetives

b ) e. Prescribe’ pre equisite skills -

) ' £. Prepare test items (pre- and post-assessment)

& Prepare a list of learning activities

o \ h. Prepare a narrative of possible instructional and
Z_Ieaming strategies, media to be used, .etc.

‘4. Develop a set of critekia for: evaluating an ILU.
5. Evaluate an ILU other th your proposed one: -

. ‘ 6. Prepare your: ILU. o .
a. Prepare an introduction/rationale . - .
. b. Prepare learning oba'ectiv s '
c. J’repare test items
- ' d. Prepare learning activities \using appropriate media

R ¢. Prepare questiops for unit as essment ‘by students
who ‘will try out your ILU S ot

. N 10
- E ]

.




" colleague end students. = - \ - .

5 gn& 10 double-spaced, typed pages'

o,
-

J,'.,_‘ .

*

f. Prepare enrichment activities (optional)
7. Developmentally test . (try out) your ILU’with a
N -
8. Revise your ILU, . ‘ )
9. Prepare a "teacher's guide" for your ILU (optional).
10. Prepare a scenario £o another ELU (optiona}/en?ichment) : ’.ﬂ;t

4

R l ' T : .
. P, Evaluation of the Participant's Work
\\0 Required Assignments N\ - .\ T s

~

The evaluation of your. work wi 1 be based on your~

‘ pe formance on the tollowing.assignmeqt3° o . _: <o

, \ . Spggested .

 Assignment .« . Point Value Due Date .
1. You will ‘take the Pre-Assessment on _ .' prior to |
page 18 covening Objectives 1 and 2 ‘ 3 ‘ 1st ses-
of this course. - . . | ‘sion o
2, You wili\prepareue scenario of your’ :
proposed ILU\(pbjective 3, . 7). . | ‘ ) | i
This paper will usually be between o 100 . ©\ prior.to:

a

10th R

-

and should be cieerly énd -neatly . ession N

presented _and gremhitically correct.

‘3, You will prepare an evaluation of

*

" an iLU in youl teaching area'other ‘
than your own éceording to the cri- 100 , prior %

teria’you developed (dboectives 4L &5, : l10th' .
) b: 7). The criteria, selected must be . o session =\
- '1[ . " v ot . \

11




N f%~‘- SR -9, | %6t R
., .0 L . ! ' :
L ' ' - Suggested g
. ‘:\; o AssignJA nt o - Point Value "Due Date C e
* ! appropriate and comprehensive. This do po N - * . o
x peper should conform to the standards N L “'. , :
C mentioned in Assignment 2, ~. ST ‘ ’ ’ . " ' A
. l l[ You “will gncepare your ILY (Gh,jeo-\: ;\' C | ' o r .
Te ,".‘_ tive 6 P T Whether thi-s is'a - ’ g , X }
< pencil-and-paper formet.or a mixed® | o ‘. v N RS
' media format,” yopr ILU should be well- 300 ‘ draft for
L "_~or\ganized, clearly and néatly pre- L . tryout_: :
— sented, and grammatically correct. R 12th session
o ‘The tiral copy’ must t;e one which has B ' final . oop;r:j‘\ -
L -uqdergone revision on the basis of . - ] - .1lgn gession .-
- . e colleague evaluation and student '- RN - ’ -
tryout.- e A S s
+5e XQ“ ‘will take the Post-Assessment | L h ‘ B
: ' W (p. 46) oovering Ob:jeotives 1 and 2 R -"\\ . L ’
: ot this course \.ﬁless you have passed . 1’()\\ : . dt:tring ﬂ(e
‘ = the Pre-Assessment. You will be *. N . R '1§th o
: given 1 1/2 hours to complebe ‘this. _ .+ .sthsion
. " L ’: Total Possible Points" - 5 ‘ o - . :-'
-'.3: ‘. ‘ Please notice thet 50 percent of yonr rinal evalu- \ , !

ation will be determined by the evaluation or ,your ILU.
Together with the scenario (planning stage of the ILU).

this represents 67 percent of your final asaessment. C .
H . Lo ! o,
K 2. _O_Etional Assiégents I N |
B t You may oomplete one or two optional asiignments .f.or ‘

12




. o I~ k‘4304 .
h*oh you can recéive bonus points as follows: -
_ " 11, You may prepare a nfeacher's guide" on how your .
_ILU should be used with stddents. This guide of two .

doubleaspacéd,_typed pages may‘pe wonth up to 15 tonus
. R points. . . ‘ ' , “;'~ \ | "
» .2. ‘You may prepare a scenario for another th.
This additional scenaric’ may be worth up to 25 points.
LN > : : >

>

3. Checkup Quizzes ﬁ , ’ P

u"

- At the discretion of your instructor, you may be

given a\series of checkup quizzes on course content,

N

ich will serve only as. a review and -NOT be\graded. ‘
R s . \ . * -
N . N\ . .

h. Grading System o S

The grading system used will depend upon administrative
guidelines and partiCipant preference, if possible. \A_
The choice is either the "pass or no-pass" system or
the traditional grading system (A, B, ¢). No participant
will bé” ‘given’a "failing" grtue. An "Incomplete" or
; "Withdrawn" grade Wlll Le given in the event that a
participant doés not perform to standard or is unable to

fulfill the course objectives. Because many graduate
schools do not consider the.grade of "“C" acceptable, this
grade may be droppéi in favor ‘of the "Incomplete. _
« - In this case, an alternative grade of "Pass" will be the . ) j‘V
| equivalent of the "A" or "BY grades. ' |

‘o receive an "A,N you must. fulfill each of the. _ LT e

B M
B t 3 . ! AN
..
- - 1 LR ¢
. .
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- required obaectives at  the 85 percent level or above and

ogkrall total of.at least. 558 points (93 percent)
To receive a "B," you must fulfill each of the

obaectives at the 80 percent level or above and an

.> overall tota1 of at least 510 "points (85.percent)

If a "CY isﬁacceptable, you must fulfill each of
the objectives at the 75 percentklevel or.above and an
overall total of at least h80 points .(80 percenta
_41ternatively, \ a "Pass" will be given any participant

completing thebrequirements~for HAM or."B," and possibly

for llc ] .

A participant who receives a score lower than 85
percent of the total posSible points for meeting any of
the required objectives will be granted additional
time to fulfi]l the objective at that level.

A participant may complete all objectives to

standard at any time ‘and thus not be required to attend

any class. sessions whieh occur after proficienoy is . !2~ .

demonstrated.

.o E;.Absenteeism

a
Q .

Class attendance s voluntary except for the

first session and for any scheduled individual conference.

Class attendance is suggested in order 'that participants

may share educational experiences and ideas for designing,

preparing and evaluating ILU's ahd for critiquing each

kY

14 <
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. other's ILU.. ’ ' | .
i |

a

F:”Primary Learning Resources

W Pextbooks

_There is no one required texthook. Participants are
urged to examine five individuanzed_téx\ts‘ on ho;{ to
develop'anZILU. Severa;.copieé of eaqh téxt\?jll ﬁe kept -

 Ln‘reserve in the library or léarninghcenter,\gﬁd at least
‘one of ﬁhese should be selected for purqhase._XSuﬁplementary
Geiﬁs,'gon-printfmggia, andlafticles and reprints suggested

for this.coﬁrse will alsb‘be,kept on reserve for study.

Three sélfeinsfructional_texts on deyelqbiﬁé JLU's

- include: ’ o
o 1. Herrscher, Barton,. Im lementin fIndividualized
Instrgption. Houston: ArChem Co., 1975. ’ ’
‘.-~ . 2, Johnson, Stuart, and -Johnson, Rita, Developing - -

Individualized Instructional Material. New Yorks !
Westinghouse Learning Corp., 1970. (Alternatively, .

their revised edition: Assuring Learning with Self-Instruc-
tional Packages. - Chapel Hill, North Caro ‘ng:jSeﬁf- o

nstructional Packages, 1973).

<

. o |
_ 3. Kapfer, Philip, and Ovard, Glen, Preparing and -
- Using Individualized Learning Packages.... Englewood

. Clif%s, New Jersey: Educational Technology Publications,
1971. (Although the target aundience is secondary school
teachers, this is an excellent, Fomprehensivevtext.)

' Another text that would be an excellent choice for,

I3 Y

| %hose participants who want to dévelop.grogrémqed instruction-

is: Markle,: Susan M., Good Frames and Bad...._mSgcbhd edition.
“New York: John Wiley & Sons, . . . .

¢

&

.
»
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Participants who have had 1ittle background in preparing**—~*
learning obaectives are urged to purchase and read the

classic imr this area, which is presented in self-instructional

Iormat' | L . . ' ~

-1
N “\_'

- " Mager, Robert F., Preparing Instructional Objectives.
Palo Alto, California: Fearon, 1962.

-\

%

2. Mediated Learning Resources _

o"‘

Several self-instructional and mediated learning

resources Which will aid the participant in. developing
the ILU include: the follownng° : ' ’

x’ v
1. General Programmed Teaching, DeSigning Effective
Instruction. Series of 12 individualized units using
?iimstrips, audio~-tapes and workbook. Palo Alto, Cali-

jiornia. GPT, Commerce Clearinghouse, ‘Inc., 1970.

2. Moore, David M., et al., Preparin Self-Instructional
Programs: A Self-Instructional Approach. -SILide presentations,
audio-tapes and WOriboOK. Dublin, virginia: New River _ .
Community College, 1973. Complete -text available from

(This an excellent, comprehensive -
presentation. :

-3, Sybouts,‘Ward, Learning Packages Made Simple'. Filmstrip;
audio~tape and workbook., Lincoln, Nebraska: University -
of Nebraska, c. 1973. (This would serve as a concise “

23

example of an ILU.) _ .

Two supplementary mediated learning resources include

Audio-tutorial System and Systematic Instructwonal Decision-

-~

-

'3. Sources of- Sample ILU'

Phrticipants are required to review ‘one- commercial

or teacher-made ILU which is in their teacﬁing area. d

. - N

Ly




~—mhe—£ollowing_argﬂsﬁggested sources where such units can

. be obtained: B : ' -
1. Check local libraries or "learning centers for o L

. programmed instruction and individualized audioavisual ) | '
‘materials.‘ -Check -the card catalog, Books in Print, ERIC's

. Resources in Education, etc. )

" . 2. Sheldon,'M. Stephen, and Park, Young, compilers and
' _editcrs, A Directory of Selr-Instructional Materials Used In

Community Collepes. Second edition. Los Angeles: UCLA

"Danforth College Program and ERIC Clearinghouse for '. .
. Junfor- Colleges, 1972. . | ' -

3 Technological Applications Projei;> Mini-catalog

of Instructional Systems and Materials. 660 Miramar v

'!

P Road, ‘Suite M, San Diego, California592126. ,
. 4, NICEM (National Information Center for Educational

Media) Indexes on 16 mm.‘educational films, &' mm. motion
‘-cartridges, '35 mm.'filmstrips, educational records, edu- i
cational audio-tapes, video-tapes, and overhead transpar-
encies (specify the information you want). Comniled by
University of Southern California, Los Angeles 90007 and T

published by R. R. Bowker, 1180 ‘Avenue of the Americas,

.‘;‘-,
/\e .

s ~New York, N.Y. 10036, Check local libraries for copies.,
' 5. Computeraassisted Instruction._ An: example of such

an- index is‘

“ Lyman, E.R., ‘PLATO_Curricular Materials, Urbana, Illinois:

CERL, University of. IlIinois, 1976. -

~
‘
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Check if local educational 1nstitutions are currently using

_compuxer-asststed instruction andhask permission,to_revxew

a lesson in your teaching area.

. Note to the instfuctor. one very useful refefence work is: . i

Thiagarajan, Sivasailam, Semmel, Dorothy, and Semmel,

Melvyn, Instructional Development for Training Teachers of
Exce tiona% Children: A Sourcebook. Minneapolis:

_for Exceptional Children, 1974.

University of Mlnnesofa, Indiama Unlversity, énd The Council

v

Gw Personal Data Form ‘ . .

L
-

The participant will complete the Personal Datsg

_Form on page 16 to give the instructor inforﬁ‘tion on

his background, ficeds and interests for this urse.

‘ This form should be- completed and sent to the instruc*cr

prior to the fi:st session. ,

e 5

O
. ¢




|

- a16-. | 103 - -

Personal Data Form

—

Name (Mr., Mrs., Ms., Miss) _ .

(1ast) (first):

‘Q ’n ¢

Telephone

_ - (home) (office) : - ' B
Address._ . Z“ - ' ' S S -

Educatidn&I*Ba!Eground , ' ‘ . ' - e

College(s) attended

Undergréduatq majpr .' ) minor S -

gGradaate“areawof*specialization . . 3 ) —~—

Number of semester cr. hrs. beyond Masters degree

‘Educational goal . -~ . ‘ g

1

Wo:k Experienée

¢ o -

. Present position_ L ' ) -
B o . , .

' Name -of college ——

L3

Years of teaching experience : T _ e

of

'Courses'currentli teéching :

' - Reason for ‘taking this course &-what you hope to learn

o <

>

—— . g ~
’ B e P

A3

—

e - . How did you hear about this course?.

. . ) .
., * 19 . - . . M .\::'
Q ‘ - . ) - . N .
D ) v i P
Y - -
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’ STUDY GUIDE - ' »

This Study Guide consists of a pre-assessment, a sug- o

gested instructional sequence, and a guide for each session,

~

‘\

™~

o i, e S =

a

. cases, each learning resource is keyed»to -3 particular .
‘ objective. Some resources have -been designated "handouts" o ' b

. and may be included in- this Study Guide by the instructor. »\“‘*\\gi;\

which includes cognitive objectives and learning resources.
There are also- suggested classroom activities, which the, .

\instructor ‘should decide whether ‘or not to'retain in -the S

’participants' cOpies. These activities encourage interactﬁpn N

among the participants and the instructor; the primary learning
.resources (pp. 1= 13), which are selr-instructional, encourage -
individual study. S e

The cognitive objectives presented here ‘are intentionally
.broad. ‘The instructor should decide whether or not he prefers'~
more specific objectives, and, if so, he should include them '
in the appropriate portions of this guide. Atfective objec-.
tives are included only in the form of questions n the » } <o
formative and Summative course evaluation forms.

\
The\learning,resources for a particular session.should

et i i e -ﬂw T = -

be examined by the p\rticipant BEBuRE that session. In nost
\ .

N
A complete bibliography is offered on pages 51~54. ’

Ungraded,; checkup quizzes nay be given‘by the instructor\
bctore and after Sessions as appropriate for review purposes. :

Each primary. learning resource has self-study quizzes.

The instructor should establish a friendly, open class-

-

L)

room atmosphere and serve as a Yearning facilitator.

) ‘e * N e 20 ‘ - ) . ) .
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.; A. Pre-Assessment of Content . yJ’? N ‘
) Rlease indicate the degree of confidence you.have in '
D :,‘ writing-at least a 200-word statement on each of the topics

listed below, according to the Iollowing rating-sca1e°

- 0
1
2

3

At a complete loss for words

Able to write on the:topic, but would lack confidence
Would feel somewhat™secure.in.writing. the statement
Able to write on the’topic with great confidence

(Write the appropriate number on the space before cach topic)

.
42,

Mastery learning .

\\:-

Instructor's accountability for student 1earning
Pre-instructional differences among students

Guided se1f~re1iance for students

‘3 models (programs) of individualized instruction used

o

a\h:he college level (e.8ey audio-tutorial system)
Hiwrarchy of learning obaectives
Norm-referenced testing VS.- criterion—referenced

Components of a scenario for an individualized

.learning unit (ILU)

R

Criteria for evaluating an ILU R
The components . of an’ ILU o _ v ,

A

Techniques used .in prograinmed instruction | N

3
-

Developmental testing ot an ILu

\

-

>

If you have indicated "3" to at‘least 10.0f the aboveﬂ . -
- topics, you may already be an expert in individualized

>, instruction. If you have not yet developed ILU's or want
SN to improve your techniques, this course should still bve

he‘ futho‘you.

RN

Your expertise will be uelcomed by .the

re
L)
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other participants, as well as by the instructor. You

may receive up_to 100 points for coﬁpleting,the required

test (see h. 8) by writing your statements on 5 of those
topics you have indicated a "3% which will be selected by

o your instructor. Please discuss this matter with your

instructor.'
IL you have not answered ‘n3n 4o at least 10. of the
htopics "in the Pre-Assessment, this course should be most

<

helpful to you. By. the conclusion -of this course, you I T T—— -

'should be able to answer "3 to at least 10 of .these topics.
- Please note that this Pre-Assessment covers course content
.only and is not. 'meant to° evaluate your performance on the

more_impogtant objectives (e.g., preparing your ILU).
, NS Sn S
" B. Instructional Sequence

‘ Page 20 offers a topical outline qt the instructional
sequence, including the suggested topic and type . of classroom
activities for each session. ' )

The rationale for this sequence-is, rirst, to give the
participants some background in the concepts and operational
models 'of individualized instruction involving the use of
ILU's at the college level- second, to give the. participants
- practice in designing their fLU's; third, to. help them

determine the quality of a unit fourth,‘to give them help in

_ preparing the ILU; fffth, to facilitate developmental testing

“ of their ILU's- and: sixth, to help them revise their ILU's. )




¢

10 -

11

12

13

14

15 ..

. Criteria

“Course Evaluation)

Ihstructional Sequence .

- —Session———--—-Topte—— - -~ -

-

Pre-Assessment of Content

Intro&uctionu& Overview ‘

_Concepts & Models of Indi-

vidualized Instruction

Preparing a Scenario:
Overview -

_Indiyidual Conférences

Scenari0° Writing Objec-
tives & Test Items

Scenario: Preparing Learn-
. ing Activities

Techniques of Programmed
Instruction

Evaluating an ILU: Setting
Formative Course
Evaluetion)

. wbrksnobz Evaluating an ILU
Individual Conferénces .
Workshap: Preperingtan ILU.

~Developmental Testing of

the ILU.
Wbrkshop- Revising the ILU

!

qPreparing a Teacher's Guide

Post-Assessment '(Summative

23

. .Clagsroom_Activities

e

. e
. .
. }

.\ Small—group work; lecture-

discussion

Audio~visual presentation;
discussion; small-group
work ‘ ,

Lecture-discussion

i

Consultation, individual
work n .

-

Demon&tration; small-
group work

»Demonstration° small-
group work

Lecture-demonhxration°
individual work; discussion

Small-group work; dis- .
cussion )

Wbrkshop. individual )
work & consultation

Consultation° individual
wonk

Workshop: individual )
work & eonsultatien

Lecture; simulated try- R
out .

Workshop: individuel
work & consultation

Small-group ‘work; dis~
'cussion, workshOp

" Individual work °
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Cognitive Objectives

\1_,;'

2a
3.
4.
5

Learning Resources

. -\Z‘T- . .

Session 1

Introduction & Ovérfiew

" By the end of this session you should be able to:
Explain what an ILU is. L - _ \K .

-Write three objectivgs for this course. : .

Explain the rationale for completing each-of the overall

course objectives. S -

Explain the significance of the instructional seqpence.

List atileast four reasons for using ILU's.

@ -
. &

4

1.
2.

T4,

- Classroom Activitxes ' - : l

‘Sybouts (c. 1973), p. 8 (063, 1)
5.

Overall Course Guidelines -

Postlethwait and Russell in Roueche and Herrscher (1973).
pp. 24-32, (Ob3. 1)

Herrscher ’1971?, pp. 1=9. (Obj. 1) ) \ S -
Hilgard -and Bower (1974), Chapter 16, pp. 606-638. (Oba‘. 5)
Postlethwgit, et al. (1969), Chapter 1, pp. 1-6. \Oba. 5)

1.
groups' of four or rive.. Each group.chooses a‘recorder.

'Each group member 1ntroduces himself to the others; the s ,
" pecorder writes the 1nf9rmation. Each recorder 1ntroduces

the members of his group to the class. .The instructor may

Introductions: (Option A) Divide participants 1nto -small ey
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. .
Join a group or introduce himselr. ' "o

~

. "},*’~ . ‘{Option B) The participants are divided into pairs

‘ L ‘and asked to write-two or three experiences each person.

5 enjoyed most ‘as a child. Each participant introduces his

| .". : partner,to the class. The goal is to give the participants/
-an opportunity to become acquainted‘with each other and td

. feel more at ease in the class. o I

4
—'I v e
} N -

2.° Course Overview: ,Thé‘instggctor introduces the class
SR . to the course by discussing yhatysﬁ“ILU is and by .. . o~

* reviewing the overall course guidelines with the.class. .-~

vy
e
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Copcepts & Models ot Individualiz?d Instruction\ S
Cognitive Objectives o i

T "By the end of this session you should be,?ble to.n;;>-

//’1 Define "mastery learning."a R T -:“

: 2. Describe the operating,procedures or/’astery leapning. :

3, Compare possible advantages ant disadvantages of applying
- mastery 1earni ga . .. -

4 ‘Explain what "accountability" is (deiine, give character-
. -~ istics, QXamples). . - .

. Explain the concept™ "pre-instructional difterences."
. Explain the concept "guided self-reliance.", .

.- ' * 7, Describe at least three operational mod ls (programs) of
. ° Aindividualized instruction ‘used at the ollege level

, o (e.g., PSI).- ‘ .
. -

& S

Learning,Resources'

1 ! .

< 1, "Block (1971), skimpChapters 1, 2, 4 & 5: this text and
~ ' Roueche and Herrscher (1973) include Benjamin Bloom's
classic article. "Leanning for Mas@ery.“ (Obas. 1&2)

.2 nuener‘(1973), pp. 5-10." - (0bJ. 3) ’ '

7 +3, Silberman- 1970); “The Failure of Educational Reform, " :
v /V . PP.. 186-20 (ObJ. 3) .

4, Alkin (in Roueche a:Herrscher, 1973). PP. 19&4201. IOba. L)

S ?gggchg (in. Roueché’& Herrscher, 1973). PP.. 202-210. " fa

- 6. Kapfer and Ovard (1971), PP. 7-15. (ob3. 5)

7. Overall Course Guidelines (example of Ood. 6) and . S
" \Study Guide - . R

\ .
8. Moore, et al. (1973), "Formats" and "Definition of g, e
Terms," pp. 21-28. (Obj. 7) S
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' "9, Postlethwait et al. (1969) or film Audio-tutorial :
. a Systen (19685 for detailed information on’ this operational.
‘ moEeI.

-

¢ . - 10. Rogers (in'weisgerber, 1971), "Current Problems in CAI, o
. AR Chapter 26, ppq,37 6-390. B

o

) 11 Johnson and Sulzer-Azaroff (1975).'”PSIﬁror First-time
... Users," pp. 9=17. -

Classrbom Activities

R Class Views audio-visual,filmstrip on the basics of
4 . "1 instructional design (Systematic Instructional Decision- I

‘ : gg 1967) and takes checkup exercises oftered by
- filmsfrip. . “ . g N '

¢ - A )
. « Y uo

Y - 2.-Class discussion cf iﬁterrelated concepts. mastery .
~learning, pre-instructional differences, accountability,

‘, and guided.self-reliance. 'Class may be first divided into o

small groups, eqch discussing one of" these eoncepts and

then having représentatiue(s)«make presentation.

R Y Giye short lecture on-how the ILU applies these concepts.

4. Give lecture with discussion on operational models used
at the college level (e.g., programmed instruction, sudio- T
" tutorial systen {AT), personalized system of instruction L e .

¢ . (PSI), computer-assisted instruction (CAI), and. individually
R prescribed 4instruction (IPI). .

v
. L]
.
- . »
v
. , . e
-~ o F .
" z
. .
. .
. N
.
. .
|
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.. Session 3.

‘ Preparing a Scenario. OvervieW' T

s * °

o

Cognitive Objectives j

By thé end -of this session you should be able to'
1; Describe a scenario for_an.ILU. ’
2. Explain the purpose ot prepariné a scenario.
. 3 Identify an appropriate topic for an ILU.

4, Deggribe your target audience (students who will use your
ILU). .

5.:Prepare an introduction/rationale. |

'6:‘Write a list of .goals of - your proposed ILU,

_ 7. Prescribe prerequisite skills. i ! i

: 8. Prepare a 1list of contenzs involved in your topic.

cawnme s

* Learning Resources _ ' >

N ¢
1. Overall Coursé Guidelines, p. 6. (ObJ. 1)
2. Pipe (1966), "Preparation," Pp. 18-32. (Obas.~1-8)~‘

3, Moore, et al. (1973). "Prelimina Decision Stage,"
. Unit II, Sec*ion 1. (Objs. & 5

4. Herrscher (1971), pp. 6-7. . (Oby. 6)

5 General Programmed Teaching (1970), “General Goals;' S

Affective Objectives, and.Cognitive Objectives," ,
Unit 2. (Obj. 6) . S

R . N I

“ 6. Kapfer and Ovard (1971),” "ILP &4," pp. 101-137. (0b3. 8)

- o - - 8 8w - . o o o o ommmeme= - o ow & om o wm @0 - o STTN0 b G S0t G Gub WD G SO W WD D U T S - b an oo OB 0B« S8

Classroom Activities

Lecture with discussion on-the components of a soenario.

x o
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Session. & o . w e e

w

Individual Conferences . L

Cognitive Objectives

By the end of this session you should have' _
1. Presented a topic for your proposed ILv. . ~
. 2. Stated your.reasons for choos1ng this topic. ‘
3. Described the target audience for your ILU. ' -
4, Presented an initial draft of the goals of your ILU.

5. Briefly discussed the -primary. learning resburces you
: have selected for use in this course.

¥
<

Learning Resources . .

1. See resources for previous session ‘and notes taken.

2. Review'potential topics you have taught or. would like
fo teach using individualized instruction. o

3. Primary learning resources you have selected (pp. 11- i4).

T
Ia

Classroom Activities

Instructor meets with each participant for no'more than

15 minutes to discuss possible topic for participant's . ‘ -

ILU. A participant who believes he is having diffioulty ‘
3‘may make another appointment to see the instructor. ﬁ

Other participants nay work on their scenario. If /4 &

appointment times .are required, participants should be : |

‘ asked to sign up (during Session’3).
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- e Session Sﬁ\ -

Scenario: Writing'Objectives & Test Items -

Lo \Cognitive Objectives . “ . iu o R

\ By the end of this session you should be able to:

-0

'4 ¥rite an objective containing ‘a behavior, condition,

and standard

g

2. Distinguish among cognitive, arfective, and psychomotor
obaectives.

©

3.‘Wr1te at least one cognitive, afrective, and psychomotor
objective.

4, iastinguish between lower 1eve1 and higher level objectives.

5. Label objéctives according to what specific level they

hbelong on the hierarchy of objectives.

. 6. ngte at’ least 2 lower level and 2 higher level objectives.

7. cite test items that correspond to the,objectives.

—

Learning Resources o

4

\

e Gaéne and Briggs (1974), see examples of objectives from

. various teaching areas -(handouts).- Note that the hierarchy
of-objectives (principally terminology) used here is

. different from that used by Bloom.' Compare these. )

2o Me‘f ssel in Weisgerber (1971), "Instrumentation of

_Bldom's and Krathwohl's Taxonomies for the Writing of’
- Ed casional Objectives," pp. 186-192. -

3, Johnson and Johnson (1973). examples of objectives for
_ colllege courses, pp. 10-11 and 17-18. (handouts).

4. Coh
5. Mager ( 962), entire text. (Mager, 1968, forearfective obas )

6. Cohén in Roueche & Herrscher (1973), "Defining )
. Instruc ional Objectives.“ .

7. Herrsche (1971), pp. 14-18. (ObJ. 1-6)°
8. Drushellér (1971), pp. 29-53. (obj. 1-6) °
‘9. Markle (1969), p. bl (handout on "knowing a concept").

30

1970), skim this text on' objectives for.- college courses.
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‘s s

10, General programmed Teaching (1970), Units 2, 3, b, & 5;
1. Foore, ‘et al. (1973), "Planning Stage," Unit 11, Section z.\

12, Terwilliger (1971), on test development, see appropriate _
. sections, -

© v

13. Green (1975), on tést development; excellent, easy to read
source, see appropriate ‘sections. ~ _

e

——-------9-----uqq ------- - o e o L2 XA T ¥ ¥ ¥ ¥ 1 3 oub o0 a» @ a» « -

Classroom Activities . - St o e

o . K

1. Lecture -on essential parts of a scenario;'demonstrate

examples “for each part.

2. Discuss in depth types of objectives (cognitive, af:rective~

and psychomotor) with examples of each,. having participants
.identify each type. N '
3. Discuss*taxonomy of educational obaectives (compare -a:
:Gagne & Briggs, 1974, with Bloon, Englehartk et al., 1956)
and have participants identify examples of various types :
(e.g. memory, translation, application, analysis, synthesis, »
and evaluation .for cognitive objectives).. . .
5. Div1de participants into groups and have them write
their own examples of objectives in their teaching area.
Participants in each group discuss their selections.
Instructor moves from group to group to act as a racilitator.
6. Demonstrate how test, items are written from objectives
. participants have written. /

7. Participant write test items-on their own objectives and .
i discuss these in their groups. . * . . ,=a'

. * }.- . K ¢ 31 - . ’
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Session 6

'~ Scenario: Preparing Learning Activities

W

Cognitive Objectives S

‘10
2.
3.

* your ILU. . .

b4,

‘Prepare your scenario.

By the end of. this session you should be able to: .

Select a medium, and desifm an appropriate 1earning
activity when- given an objective.

Design learning activities and select appropriate media
for your ILU.

Write a narrative which includes possible instructional
and learning strategies and media that might be used in

5

a.,

© |

Learning Resources i .

1
2.

3,

-~

A

7.
8.

.‘ o.

Herrscher (1971), pp. 20-23. o ’

%

Russell (1974), p. 73 (handout on "Media Preference
Hierarchy"). -

Kemp (1971), pp. 32-36, also in Duane (1973), "Media
and Individualized Instruction," Chapter 18, pp. 213-222..

Weisgerber (1968), "The Developing Technology of Media,"
Part IV, pp. 289-504 (skim appropriate articles).

Moore, et al. (1973), "Media Formats with Advantages
and Limitations," .Unit I, Part VII.

Wilson and: Tosti (1972), Chapter 7, "Selecting the Most
Appropriate Display Media," pp. 51-60.

Postlethwait, et al. (1969), "Preparation of Tapes, Films,
Printed Materials oo ’ pp . 7 "77 s

American Institute of Biological Sciences (1974), particularly
useful if you want ‘o use slide or filmstyrip media. R

Moore, et al.’ (1973). "Design of Presentation," Unit II
Section 3. .
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10. For educational games and simulations, see Heitzman (197#)

or Maidment and Bronstein (1973) N
Classroom Activities - . | - S b

1. Give demonstration of hoﬁ to use objedtive; to select

‘ TR . g

appropriate médium and learning activitieg. /Participants .
given objectives and asked to do same. .
2, Barticipants are divided into small groups to "brainstqrm" |

on possible ‘activities and media for their own ILU's,

i

.
~ .
R -
“ r\._ - - Lo ..\".... s ir = o —n W man  h et = e~ — ‘
-
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Session’ 7

Techniques of.Programmed Instruction |

{
Cognitive Dbjectives

1.
2.
. l3.
b

T

By the end of this session you should be able to:

Compare three types of programs. linear, branching, and
. mathetics.

Develop your -own example of each type cof program.

'

o

Distinguish among copying, prompted and terminal frames.

Write at least one prompted and terminal frame,

several in scrambled oider. .

Learning Resources -

2.

. PP. 62—130.__L0b35. 3 & k)

3.

4,
.5.

"Give an example of a good introductory irame.

1. Markle (1969), "The Three Basic Principles," Section A,
. PP 1-25; see also examples of linear programs, passim.

‘Markle (1969), "The .Basic Elements and Operations,"

hDescribe how frames should be sequenced when given

- Name at least five techniques used by programmed. instruction?

———

Mager (1962), view this text as an example of a branching

program, N

Markle (1969), handouts of “mathetics" program, p. 165 ff.

Markle (1969), handouts of informatiorn on "copying,

prompted, and terminal frames,"

pp. 63,

68, & 77.

Markle (1969), "RULEG vs. EGRUL" frame sequence, pp. 138-159.

Espich. and Williams (1967), another example- of programmed
instruction’ format to teach programmed instruction.

t




’ Classmoom Activities -

’

AN S

‘Instructor gives a short lecture on uses of programmed —

instruction with demonstration of different types ot\\\

programs. Instructor ‘should give participants handouts\\
‘with sample frames and ask ‘them to identify the'type of .
. program and frame., Participants should be given an \\\\\

opportunity to write their own frsmes and to discuss these.

)

The instruc.or should -lead a discussion of frame sequencing

with comments on. inductive and deductive approaches.

?
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‘s, . ‘ Session 8

L' Evaluating an TLU: Setting Criteria

o .

ngnitive Objectives

1.

2.

who will use your ILU. "
3,

b,

 Learning Résources

Bﬁ‘the ‘end of this session you.should be able to-

Develop your own list of evaluative criteria and rating
method: (e.g., "yes-no" checklist, rating scale).

Develop an attitudinal questionnaire for those students

Prepare a paper evaluating an ILU you have examined

‘(see Assignment 3, p. 8).

<

Complete a questionnaire which is a formative evaluation
of this course., - | L .

- . . . n

1

2,

3(

b,

. S.A
6.

. ‘7;

8.
9.

‘Kapfer end Ovard (1971), pp. 2#3-249. (Objs. 1 & 3)

Thiagarajan, et al. (1974), handouts of checklists on
language review (p. 130), content review. gp. 132), '
effectiveness of instructional materials (p. 133), and
feasibility of instructional materlals (p. 135).

(Obds. 1& 3). .

Sample evaluation form (p 35 0f this Study Guide)
(0bjs. 1 & 3)

Herrscher (1971), p. 25. (Obys. 1 & 3)
Duane (1973). ppe 174176, .(Objs. 1 & 3) .

Thiagarajan, et al, (197&), examples of attitudinal

-qnestlonnaire formats, p. 140 (hendout). (Obj. 2

Johnson and Johnson (1973), some examples of attitudinal
- tegt items (handout). (Obj. 2) ¢

Moore, et al. (1973), Unit IV, p. 20 (handout) B

L4

Formative Course Evaluatlog; P, 36«of this Study Guide)

7
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Classroom Activities

1. The participants should be divided into small groups, each-

" group ch0031ng a chairman and a recorder. Each group
develOps criteria“for evaluating an ILU. The recorder

gives. the main points of his group to the,class. An

.overall checklist is developed, though each participant

may select his own for the assignment. The “instructor either
uses the class checklist or the'one‘developed by each" o

participant for evaluating ILU's..

-2 The participants should Jbe given a sample format of

LY
o

the evaluation they are to do. .

v

3. The participants ‘are to complete and Submit the Formative

Course Evaluation. -
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LI % ‘o
; .- Individualized Learning Unit Evaluation - o
Title, L s duthor__
"Publication" daté ‘ Intended audience__
Curriculum area___ ___ Reviewer Y

Date of review . . o |
Please rate how.this individualized learning unit

.'/ . - measures up to the listed criteria. Use these ratings: : ‘
41 = terrible example (completely revise) - 4 = good example .
2 -= poor example, serious weaknesses 5 =, model example J .
3 = fair'example, neither good nor bad NA = not applicable : ;

RATING '

1. .Introduction (gives purpose or ratiodale;~hay _
give instructions for using unit -& prerequisites).
2. Leaiming objéctives {states what student.ex- '
~pected to do upon completion of unit)eececoneoccns, o
- 3, Pretest (determines if student can perform - RN
objectives or meets prgreqpisites)..,...q......... . :

L., Learning activities (helps student achieve o
objectives;- learning resougces;_;asks;Ngg@}p)..,.. . /\

. # .
5. Posttest (final assessment of student's -
K Tearning; designed from objectives)ees.evesecsonns

. . 6. Unit assessment (develepmental testing; e.g.,. - e
) : queBEigm%imzor users oooooooooooo.oo'ooo_oooo“ooooo -

7. Active learner 1nv61vément (student fﬁéqﬁéntii v
called upon %o Eﬁiﬁﬁ-c§?§fﬁl;y about or respond co
to instmqtion)ooooooootoooooooovooooo,ooooooo&oooo '

. l8. Feedback & reinforcement‘(gtudent given info.
- on progress & on mistakes; practice; pra;se)....g. _

ve - 9, Sequenéin (ordering'dr'piesentation; €y
. ‘ simple to complex; review; help)iececececscceccaes ‘

10. Language & vocabulary (written to student & :
a§ stugenf's level o% understanding)e.esecescccsecs_
11. Variety (provides various formats of duestions & _
- answers; various activities & media).liecececeeces
12. Motivation (Wi'll interest Student) see i $e0eccssccsee

3

3

»r

. 2
S————
B

Y ' 13: Accuracy Of contento ooloo'o-c.oooooooooooo‘ooioooooooo .
14, Relevancy & appropriateness (to curriculum area)..__ -

15. théical ;Eéearance (typos? grapmar?_pleasing@)...- :
16. Accessibility (portable or easily available)......
17. Ease of operation (if equipment used)..ceeeecceroe__

CEEeEE—

. : y " Overall Quality..._. __ - ° ~
G SPECIFIC COMMENTS ON THIS UNIT SHOULD BE TYPED QN OTHER SIDE.’ S
ERIC B 88 ©

- A

(9
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b ] .

. Formative Course Evaluation

2 ) * i . ; s . A
. ) T Lo . _
Course - . . Instructor . ‘

“ Date_____- S

'S ] ~

Instructions' Check the énswer which,oest'describes your

(4

response to each question. Read all choices betore answering.

Feel free to write comments you have regarding any question.
% . ' . o
1. Is this course meetﬁyg your engctations? Yes_ . No___
If not, why?__- '

x ) h

A N

2. Has the subject~matter Péen sufflciently covered thus far?
Yes__ No__ 1¢ ndt, please explain° | .

< - Py
@ v ™

3. Would you like to have other topics covered on’ this. subject .
other than the ones covered or to be covered?
Yes__ No_-_ If Yes, please list:

[

v

4, Has the instructor's presentation been clear?
Outstandingly@clear very clear . Somevhat"clear '
_Not very élear Notjat all clear

5. Has the instructor’s presentation been interesting?

"__putstandingly interesting - Very interesting __Somewhat
interesting - __Not very interesting_ Not at a1l - T

"« interesting E ) \ q- . ,

6. How well does the 'instructor seem to°know the subdect?
Thoroughly _Very adequately Somewhat adequately ° A
Somewnat inadequately ~Very inadequately

7. What tone has the instructor set ror this course? L
__Most friendly &'open __Very friendly & open Somewhat _
friendly & open __Rather unfriendly & closed '

' _Most unfriendly . L ;!




13, Was class’ ti}ne used appropmat ly?‘

. 37 ) ‘ : 124
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8. How val\xable have the primary leaming resources been?
Most valuable __Valuable Somewhat valuable |
__Not very valuable _Total. waste .

9, List the learninj resources thft helped‘you most°

10. List the léarning resou:;c'gs- that helped you least:
: ' L.

-~

\

11, H helpful has the Course Guide been? ‘ T -
__;Mosj: helpfql Very helpful __Somewhat helpful
_Not very helpful _ Of no help .

12, How much individual help were you able to receive .f.rom .
your instructor?___ . : —

+ QE \

T~

,\

__Always used appmpriately . Most of the time used approp.
~Used appropriately i Oft.en -’wastedA Qlways a waste

14, What have you 1iked most abjtt is course?

k]

- 4
- . . . . . . «
i v ? - >
- » - . -
at ’ N v
L)

-

.S:’*
s

-

15. What have you'liked least about this course?. |

i

~

.

{

]

‘ x -' ‘“-\
| '
B .
i
{
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. . Session 9 . ?; ;. .
oL Workshop. Evaluating an ILU i, .

¢ ’ > o

>

cognitive Objective

”

-

¢

a

M

s

By the end of this session you should have at least

’ 1 & A P

taken nptes on~the ILq you chose to evaluate, and you may

have beén g%le to begin writlng a dratt of. your evaluation.

¢, *
. < © .

Learning,Resources : P 3 ‘ -

1 Sources of sample ILU's, p. 13 of this Course Guide.

2. 'Participant's evaluation ¢hecklist, , L
3. Learning resources suggested Ior the previous session. 'm‘d

-
ot

~ .
* w2
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‘ Session 10 _ I
IndiVvidual Conferences -

-« 5 o ve
. Cognitive Objectives ' _ ‘ '
S By the end of this session you should have: .

1. Received comments on the quality of your scenario and
and ILU evaluation.

. 2. Discussed the scenario and ILU evaluation with your T
instructor.

3. Received suggestions for improving your proposed ILU.

" ) : v

’

Learning Resources

' |
1. Review learning Tresources for the sessions on the scenario.

2. Scenario which has been evaluated and returned prior to
' this conference.

3. ILU evaluation, if it has been evaluated and returned.

Glassroom Activities

‘ ‘The instructor should meet with each participant. for no more
than 15 minutes to discuss the participant's scenario and - @
evaluation. The instructor should suggest that the par- ‘ \,‘
ticipant keep in mind the criteria for evaluating an ILU
when he prepares his own. If either paper is not up to
standard, the: participant should be given an opportunity | -
to improve it. A participant who. believes he is having )

dirficulty may make another appointment to see the instructor.

*
~

Other participants may work on their ILU., If appointment

times are required, a sign-up sheet should be made available. b
& *%9 o \ .

. . 42 : e ) »
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T R .. - Session 11 ~ ‘ -
' Workshop: Preparing the ILU

Cognitive Objectives

2,

By the end of this session you sﬁbuld have: _
1. Developed learning activities for your ILU. ’

. 2. Refined your introduction/rationale, learning objectives,
... and tests for your ILU.; - ‘

.Learning Resource

Moore, et al. (1973), "Production Stage, " Unit II. Section 4.

Classroom Activities

The participants should work individually on their ILU's

while the 1nstructor moves among them to offer assistance.

P
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" Session 12

Developmental Testing of the ILU Y,

oggitive Obaectives s Co -
the end of this Se sion ou should be able to. T
By s Yy . J

1.-Define "developmental testing." ‘ T

2. Describe “the procedures used in developmental testing.

3. Explain the purpose of developmental testing,///w
4, Perform a simulated tryout of another participant's ILU,

5. Evaluate another participant's ILU using either the .
criteria he had developed or the criteria the class had
guggested.

>

6. Have real students.go through the ILU and give their’
opinions on an attitudinal questionnaire and take a
pretest and a posttest, it applicable (beiore Session 1&)

e

Learning Resources | S :
1. General Programmed Teaching (1970), "Validation," Unit 15. ;

". 2.,Moore, et al. (1973), wRevising and Individualizing a .

Self-Instructional Package," Unit III.

3. Johnson and Johnson (1970), "Retining~the Instructional
System," Chapter 5. pp._79\88. )

' Classroom Activities® . - . S N

The instructor gives a short lecture on developmental testing.
Participants are-then divided into pairs on the basis of -
which teaching area they are in.(whé;i possible) - The
participants should go through a rough draft of each other's

ILU first as a student might, then as’ an evaluator. Comments

'and evaluations are.shared between the members .of each pair.
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to L . Session 13

- Workshop: Revising the ILU

. } ; {
"Cognitive Objective

}

_ By the end of this session you should have made “
N revisions in the student-simulated version of your .ILU
;according to the comments yoﬁ received and with which .

you agree. -

' Learning Resources : ; X _
1. Fellow participant's comments and evaluation form. S
2. Feedback :gom the instructor. -

e
b

D e D s s G D WP WY 7 G D G D D ED G G EB S -

Classroom Activitiés

d

Each.participant works on. hiselLU.

consultation and encouragement to each pepﬁiéipenf.

The instructor o:feré

)
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N ' Session 14

Prepafing a Teacner's Guide

* *' = (‘\4
‘Cognitive Objectives - e 2 K '
’ By the.end of this session you should be able to: . ‘|

// 1. Explain what a nteacher? s, guide" is. - ]

2. Make a list ot sections you believe would .be appropriate
tcr inclusion in any teacher's. guide.

" 3. Prepare a ‘teacher's guidé tor your ILU (optional assignment
" for bonus points). N

» . - —

y .

. Learning'Resource ’ R N : . 4

Sne sample teacher's guide on page 44 of this Study Guide. - : -

Y D P G WS G eue W D D G0 G55 WD T P Gus TO G e Gy E - en an » - ey - an - e @ an e e e

n v

- Classrcom Activities -

The participants are divided into ‘small groups to discuss
possible rormats for teacher's guides in addition to what
such guides are and how they might differ. After a

class discussion for a suggested format, the- participants
. may begin to prepare a teacher's guide for théir iLu's.
Alternatively, any participant who preters to wcrk on his

ILU may do so. . . ) ‘

N N \

T
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Subject—verb'Agreement I and II: Teacher's Guide .

-

-y -
B .

A. Lesson identification information ) ‘ T
1. Description° ubject-verb agreement, parts 1 and 2
‘2, Medium;- computer-assisted instruction (PLATO System) | > .
'3, Code name: sval-and sva2 . -
4, "Publ*cation" date: 5/ﬂ2/76
5. Avg. time for student completion: one hour for each part

"6. Level 'of use: community college first course in English;
’ remedial’ English° G.E.D,

B. Author information ‘ - .
o 1. Name: Errol M. Magidson ° e ‘
0 2. Education? A:B+-(Indiana), M.A,T. (Antioch), Ed.D. (Nova)

. Experience: several years teaching adult basic educa-
tion, including remedial English; authoring experience s .
on PLATO since September 1971. ‘ .

C. Lesson contentsand churacteristics-
1. Topics discussed - ‘.
a. Part I (sval) :
1) Introduction ‘ :
2) Third person singular
3) Third person plural
4) Exceptions to the third person singular
5) Subjects joined by and
'6) Words that come between subject and verb
'7) Subjects joined by either-or, neither-nor
' 8) Either or neither as subject . .- SR
b. Part II (sva2) , - .
» 1) Sentences begun with here or there
S 2) Subjects that are always'singular-
. 3) ‘Subjects that may be singular or plural
o 4) Subjects that are units ‘of measurement

. N 2. Prerequisite skills: sixth-grade reading level; able
\ : to 1dentify subaects and verbs in sentences

e

%
!

x
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3. Objectlveé of lesson ’ o -

Upon completion of this lesson, the student should
be able to:, ) E

a. Identify subjects that take third person singular
verbs (Part 1) . . ‘ .

b..Identify subjects that take third person plural’ .
verbs (Part I) - T )

- " ¢. Indicate the present or past tense of verbs given-
. in parentheses to make them agree with their subject
(particular types of subjects.listed in topics for
.each lesson, Farts I:and II) _ .
v . " b4, Feature$ of lesson - S, - , -

- o

a. Pattern of instruction ;oliows rule-example-practice
format with emphasis on' examples and practice

b. Student may decide whether or not he needs 1nstru'c-'
" tion .on basic rules for person  and number

¢. Practice exercises include randomly selected sen- - .
" tences (five to 11 in number) :

- d. Fairly precise feedback provided; student shown his
score on each item in every practice exercise

e. Student not penalized for spelling mistakes or for
using past tense inappropriately, but he must
correct these errors (score not affected)

f. Pretest and posttest of randomly selected sentences

: are provided covering each topic (12 sentences; )
student can miss ho more than two-items, or he is .
given review of those topics for which he needs help).

-8 After each Part, student allowed to review any
~  topic before taking posttest- .

h. Table of contents available to allow student to
select any topic for study

. D. Lesson evaluation _ .
) 1. Feedback from studerts: very positive - =

- 2. Estimated nutiber of students having used these._lessons
. by: date__.- . - : number.

3, Achievement results:

-

: \ - 1 4 ) 2
€ . . e . . . >

st ¢ L. -




Session 15

i N

Post-Assegsment of Content

- . »

. ' Cognitive Objectives . " : ' '

By the end of this session you should have:

1. Qompletgd and passed the post-assessment o: content.

2. ‘Completed thé Summative Course Evaluation.

" ‘Learning Resources - ’
1. Once again take the Pre-Assessment of Content on page 18.
If you can answer "3" to-at least 10 of the topics
B - given there, you are ready for the test. Your instructor
——will-select-5-of-the-topics listed in the Pre-Assessment
'of Content for you to write your statement of at least— -
- 200 words on each topic. - . - ;

. . - . .o i L
* Alternatively, you can take a "role-playing" test during
- © this session. A sample test is offered on page 47..

2.'Summativé'cburée Eﬁaluation, PP« 48-4§.

‘o

Clagsroom Activitieé&

Participants work individually on their-‘tests and

Summative.Course Evaluation forms. Instructor supervises.

\ Mo
v




- Alternative Post-Assessment

v

: Direotions: . Select. 2 of the following queations. ’_Plan
‘your response carefully. You miglit want:to orkanize your
ideas by ;jotting notes before you write your response.’
‘Write yg responses conciaely on the paper provided. Make ]
sure you'indicate the npmbe* ‘of the question to which you

wo are answering before you answer.

1. You are a protessor of ed ation at Anywhere Community

‘ of individualized instruction at a conference on educational
e : ---——-innovation.— Write a _draft of your speech. N
) ¢ : '

. - -1.7;. ' o \\ 134

0011ege and are speaking on the advantages and disadvantages ‘

2. You are in charge of an' all-day ivorkshop for comnunity
college f.aculty on "How to Individualize Using ILy's."

Prepare a rationale, objeotives, agenda, and evaluation form

>

| ror “the program.

~ 3. You are an editor for the Handy-Dandy Individualized
Learning Corporation.. Write a letter to prospective
lesson developers on ‘what you hope to find-in-lessons that

are submitted to‘ your Corporation. - BRI

G~
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S;?ﬁmative Course Evaiuation
\ NS

Course .‘ L \ . - Instructor

R Date R -
| : AN

I.nstructions- Check the answer which best describes your

‘response to each question; Read all choices before answering.

Feel free to write comments you have regarding any question. )

1. Has this course met your expectations? Yes_ No ‘
If not, why? '

. \ ’ i 3

2. Was the sub.ject-matter su:tﬁciently covered? Yes No )
If not, please explain:___ ° . - _. .

Eor e

3 . ) B 5

Have~—any—topics_no:b_been covered that you believe ,should " . .
have been? Yes No_ If Yes, please 1isti ———— |

¢
.
k3 = 2

4. Has the insv tor's presentation been clear?
_Outstanding¥y clear. Very clear __Somewhat clear

Not very cl4ar _ Not at all clear

Has the instrugtor's presentation been interesting? »
Outstendingl\ interesting _ Very interesting

: Somewhat intere ing __Not very interesting _ -
ot at all 1nterest ng ' - =

6. How 11 does the instructor seem to ‘know the sub:ject?
. Thor ughly Very adequately __Somewhat adequately
Somewh\t madequately Very inadequately

‘4_7. What tone ‘has the instructor set for this course?
__Most friendly ‘_& open __ Very friendly & open .
__Somewhat £ iendly & open _ Rather unfriendly & closed
NMost unfriendly & closed Co

rn

-

51
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|

. - . }
~,8. IA valuable were the primary learning reaourcei?
. Most valuable Very valuable 4 Somewhat valuable

- . Not very valuable Total waste . S
95. List the leaming resources that helped you most°

LB g

! —

10. List the learning resouroes that helped you least:

11. How helpful was the Course Guide? . . . SR
__Most helpful __Very helpful __Somewhat:helpful
Not very helpful xof no help

12, How much individual help were you able to \receive trom
~ your instructor?__ : ~

13. Was class time used appropriately? - -
__Always used appropriately __Most of the time used approp.
' __Used appropriately __Often wasted - —Always a waste

14, Wil “you~shar\e your skills in developing ILU's with
‘ other faculty? \'?t No___ Uncertain
—

.~ 15, Do -you think you will develop other ILU's2
‘ Yea No____ Uncertain___ . T— .

16. Would you recommend this course to a colleague?
Yes__ No__ Unce‘rtain v

17. How does this course compare to other graduate course

" . y6u-have taken?. -  _ //5
__One of_tlhe ‘best _'__Aoove average __Avéragé -
__Below average __One of the worst ’

18. Wnat did you like most about this course?___

[}

 What did you like least about this course? ‘




E © COURSE EVALUATION 'GUIDELINES o\
3 . . N T !

" This' course should be evaluated chierly on the bacis bt

slot the performance by the perticipants on their ILU's - N it

e\\_\ and on the basis of thei,r attgtudee towards the course - . :

~———

\Ed\mstructor. The instructor may want to use the fol-

*

lowing évaluative criteria (1isted in order ‘or« importance) g
to help hin revise the course° ' ‘ ‘ . -
1 Participants' performance on the. IlU's they develop.
’\2 Participants' attitudes towards the course and

’:lnstructor (see Formative ‘Course Evaluation, pp. 36-37, . ‘

>

and Summative Course Evaluation, pp. 48-49)..

3. Participants' perforuanc_e on epeci assignments -

(scenario and evaluation of another unit){

¥

4, Participants' pertormancé on the test .covering content.
5. Critique of th course by experts in 1nstructional .
design and development (a critique of course materials ‘oy

“

colleagues may be hel ful). CL . ‘
6. Class ‘dropou'z rate (this is not necessarily the -
fault -of the instruc or.or the instruction; perhaps a |

quick follow-up study Would be helpful in determining why

various participants f.ailed to complete the. course). S
. 1 -~ l , . \\‘ L 4 ™
g \ \ - . R ‘o: o - b
\\ - . * .
! . e
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